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Learning Targets  

üSeeks to build the capacity of participants to 

ÅArticulate the challenges identified with 
evaluating special education teachers through 
value-added and other measures of teacher 
evaluation. 

ÅActively participate in the creation or redesign 
of teacher evaluation models that support the 
development of strong, valid and reliable 
teacher evaluation policies and practices that 
recognize and promote the unique 
contribution of special education teachers. 
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A Reflection over the Last 100 Years  

ü 1900  Teacher evaluations mostly @ personal qualities (grooming, articulation,  
  confidence, etc.) 

ü 1950ôs  Teacher evaluations mimic industry appraisals (checklists,  inventories, etc.), 
  getting more formalized in nature.  

ü Mid-1960ôs Coleman et al. (1966) Unflattering study on the effects of schools  

ü 1970ôs  Madeline Hunter influenced Teacher Evaluations 

ü 1980ós   Rand Studies cast doubt on Teacher Evaluations (Darling-Hammond, 1983). 

ü Late-1980ôs More studies cast doubt (100 district study)  

ü 1990ôs  Danielsonôs Framework (1996) 

ü 1996    100 district study replicated ï no change/improvement 

ü Mid-1990ôs -now Teacher Effectiveness studies start emerging, showing profound impact  of 
  teachers on student learning 

ü Now  CLASH! of subpar (lousy) teacher evaluation/improvement  systems  WITH 
  Knowledge of Teachers Quality Importance! 
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Concerns and Attention Mount  

üPolicy Papers  &  Foundation Efforts 

Å Education Sectorôs (2008) Rush to Judgment 

Å New Teacher Projectôs (2009) Widget Effect 

Å Center for American Progress (2009) ñSo Long, Lake Wobegoneò  

Å Gates Foundation funds 4-site  effort to develop teacher effectiveness measures  

üPolicy 

Å State Fiscal Stabilization Funds (4 assurances, Great teachers/leaders) 

ÁLEAôs might use SFSF money to  ñ[establish] fair and reliable evaluation systems that provide 
feedback, help educators improve, and ensure that poor performers are dismissedò 

Å Race to the Top (4 assurances) went further ..  

Á (D)(2) Improving teacher and principal effectiveness based on performance (58 points)  

Å White House ESEA Reauthorization Recommendations 
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Research Behind the Push for New 
Evaluation Measures and Systems  

üValue-added research shows that teachers 
vary greatly in their contributions to student 
achievement and teacher effectiveness is the 
most influential school-based factor in 
student achievement (Rivkin, Hanushek, & Kain, 

2002; Sanders & Horn, 1998; Sanders & Rivers, 1996). 
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Summary of Teacher Evaluation 
Problems  

ü All teachers are rated as good or great. Because of thisé 

Å Excellent performance goes unnoticed 

Å Typical goes without support to improve further  

Å Chronically low performing goes unaddressed 

ü Results of Teacher Evaluation have little/no impact on HR decisions 

ÅRetention, promotion, placement, compensation, professional development, 
tenure, etc.  

ü Result: Schoolsô #1 factor for making a difference with students is treated 
indifferently, so educationôs effect on student outcomes is likely 
compromised (heavily?) 
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üProfessional Evaluation Standards 

üState Law / Tennessee among others 

üEvaluation Purposes / Summative vs. 
Formative 

üSEA efforts and LEA efforts abound and 
are on the fast track  

Guidance for Improving Teacher 
Evaluation  
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Impact on Special Educators  

 

üSpecial educators included in the accountability 
mandates  

üInclusion in performance-based compensation 
systems 

üNeed to identify the special challenges in evaluating 
special educators  

üDetermine where systems fit and/or need to be 
differentiated 
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Persistent Challenges for Special 
Educators  

üPersistent achievement gap for students with 
disabilities  

üIssues with teacher retention, recruitment, and 
attrition (McLesky & Billingsley, 2008) 

üSpecial education positions are left vacant or filled 
with uncertified personnel (Billingsley, Fall, & Williams, 

2006; Boe & Cook, 2006) 

üA limited use of evidenced-based practices (Reschly, 

Holdheide, Smart, & Oliver, 2007; Walsh, Glaser, & Wilcox, 
2006) 
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Contextual Challenges for Special Educators:  
Opportunity for effectiveness?  

üFormidable content & pedagogical demands 

üInsufficient time on instruction: 40% (Vannest & 

Hagan-Burke, 2010) 

üDiverse & increasing caseloads (Carlson et al., 2002; 

McLeskey et al., 2004) 

üSpecial education teachers often have little input into 
co-teaching and collaborative instruction & a general 
lack of clarity about roles (Gehrke  & Murri, 2006) 

 

Slide courtesy of Bonnie Billingsley, Virginia Tech 
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The Purpose  

üTQ Research & Policy Brief: Challenges in Evaluating 
Special Education Teachers and English Language 
Learner Specialists (http://www.tqsource.org/publications/July2010Brief.pdf)  

ÅIdentify the specific challenges in evaluating this 
population of teachers. 

ÅDetermine the current status of state policy and 
practice. 

ÅIdentify promising evaluation practices and 
instruments. 

ÅProvide guidance and policy recommendations to 
districts and states. 

11                www.BattelleforKids.org                                                            

http://www.battelleforkids.org/
http://www.battelleforkids.org/
http://www.battelleforkids.org/
http://www.battelleforkids.org/
http://www.battelleforkids.org/


www.tqsource.org 

The Inquiry  

üReview of 
policy/literature  

üSurvey inquiry  

üSeries of interviews 
with state - and district-
level practitioners and 
researchers 

üData collection period: 
December 2009ïApril 
2010 

12 

ÅDesigned in collaboration  
with Council for Exceptional 
Children (CEC) and national 
experts 

ÅState and local survey 

ÅRespondent pool: state and 
local directors (identified within 
CECôs Council of Administrators 
of special education listserve) 

1,143  
total respondents 
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Districtôs Current Evaluation System 
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Table 3. Districtôs Current Evaluation System 

Which statement most accurately reflects your districtôs current evaluation system? 

 n % 

Our district uses the stateôs recommended evaluation system. 200 22.1 

Our district uses a slightly modified version of the stateôs 

evaluation system. 
129 14.2 

Our district has developed our own teacher evaluation system. 496 54.7 

None of these efforts describe our state efforts. If so, please 

describe: 
46 5.1 

Donôt know 35 3.9 

Note: Responses were included for only those local special education administrators who indicated familiarity with 

the district teacher evaluation system.  
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Modification of Evaluation Processes 
for Special Educators  

0%
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30%

State Local Total

Percentage of Administrators 
Who Report an Allowance in 

Modification for Special Educators

 

Among the local administrators, 

 

 

 
 

reported that contractual 
agreement prevented 
modification in the evaluation 
process.  

14 

81%  
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Evidence -Based Practices  

üMeeting the needs of ñdiverseò learners may 
not attend to the following:  

ÅSpecial skills (individualized education program 

[IEP] facilitation, collaboration, secondary 
transition, social and behavioral interventions, 
compliance with legal mandates) 

ÅEvidence-based instructional methods 
(direct/explicit instruction, scientifically based 
reading instruction, learning strategy 
instruction)  

15 www.BattelleforKids.org 



www.tqsource.org 

Opinions Regarding Special 
Education Teacher Evaluation  

16 

Strongly Agree or Agree 

84%  

92%  

32%  
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Measuring Teacher Effectiveness  

üMeasuring teacher effectiveness is impacted 
by: 

ÅWhat is valued 

ÅOur technological advances and limitations 

ÅThe data, evidence, and information we have or 
can acquire 

ÅThe resources (staff, money, time, policy levers) 
available to us and those we are willing to 
allocate to the task 

 

 

Slide courtesy of Laura Goe, ETS 
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The Challenge  

üTeacher effectiveness measured by student 
growth (e.g. value -added scores) 

ÅCould devalue other ways teachers contribute to 
the growth and well -being of the student if not 
balanced with other measures 

ÅDoesnôt identify effective practice and/or target 
professional growth in all circumstances 

ÅA dearth of valid, reliable measures in many 
areas such as K-2, Art, etc.  
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Cutting -Edge Measurementɶ 
National Perspective  

 

üValue-added analysis as a core component  
 

üSoftening measurement error through  
multiple measures 
 

üEmbedding measures in human capital decisions 

 

üCorrelating robust evaluation results with other 
measures 

üWe will discuss some promising practices later in 
the presentation 
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Same vs. Differentiated System  

Pros  Cons 

Measurements and 
dimensions identical 

Lack of focus on social and behavioral outcomes 
Difficult to measure progress for students on alternate  
standards 
Fails to measure other roles/responsibilities (e.g. IEP 
facilitation, paperwork & timelines, collaboration with families, 
supervising paraprofessionals etc.) 

More simplistic  Could devalue the roles and responsibilities of special educators 
Doesnôt encourage the use of evidence-based practices for 
students with disabilities 

Fair Not fair (e.g. poor general education instruction; limited role, 
fails to measure critical competencies; growth trajectory)  

Increased Reliability Evaluators may lack content/specialty knowledge 
Lack of explicit criteria for specialty area teachers  
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State/District Efforts To Determine 
Same vs. Differentiated System  

üFocus groups of special educators 

ÅDetermine if current system can assess special education 
teacher effectiveness or a need to differentiate the 
system 

ÅIdentify the challenges within the current system  

ÅIdentify instructional strategies, roles and responsibilities 
unique to special educators 

ÅIdentify standard measures to assess student growth 

ÅContinually assess the effectiveness of the measure 
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Opinions Regarding Special 
Education Teacher Evaluation  

22 

Strongly Agree or Agree 

84%  

92%  

32%  
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Battelle for Kidsô Philosophy 

Balance is the key: 

üMultiple data sources/measures 

üAcross time 

üLinking teaching instruction to students 

ü Informing instruction based on data 

üItôs about improvement, not judgment 
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What creative efforts are underway 
to measure effectiveness?  

üAlternative ways to measure growth  

ÅTeacher Evaluation Advisory Committee (TN) 

ÅAustin Independent School District (TX): REACH  

ÅDistrict of Columbia Public Schools: IMPACT 

ÅHarrison School District Two (CO) 

ÅHillsborough County Public Schools (FL) 

ÅGallup Student Poll (Various) 
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üValue-added is a statistical measure designed to measure the 

growth of students vs. a growth standard 

üValue-added is typically based on standardized test scores 

üValue-added often uses prior test scores and makes a 

prediction about how a student will score in the future based on 

those scores 

üThere are multiple providers of value-added data 

üSome models are very robust and some are relatively 

straightforward 

üValue-added is considered by many to be a ñproductivityò 

measure  

 

 

What are the basics of value -added?  
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üYes, within reason 

ÅNo snap judgments, look across time 

  - Repeatability reaches .8 with a three-year average 

ÅBalance the value-added data with other measures 

  -  All statistical models are wrong but some are very useful 

ÅBeware of unclean dataé education data is notoriously noisy, we 

are now trying to use educational data systems for purposes for 

which they were not designed 

ÅBe a smart consumer of dataésample size matters 

ÅSimple models vs. complex modelsé you make tradeoffs and to 

a great degree it depends on the end use of the data  

  -  ñSimpler is better unless it is wrongò 

 

Is Value -Added Data the Way To Go?  
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What does value -added attempt to 
measure?  
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Why do some see it as the ñgreat 
equalizerò? 
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Value -added at the district level  
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Value -added at the diagnostic 
level  
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Value -added at the teacher level  
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Why take the analysis to the 
teacher level?  
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Challenges in Using Growth Models for 
Special Educators  

üA research-derived value-added model for 
special educators does not exist 

üStudent learning trajectory  

üStudents assessed with accommodations 

üStudents assessed on alternate standards 

üSmall student samples commonly associated 
with special education caseloads 

üStudent mobility 

üTeacher attribution in a coteaching situation  
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Opinions Regarding Use of Student 
Achievement for Special Educators  

Strongly Agree or Agree 

73%  

60%  

21%  
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Opinions Regarding Attribution in 
Coteaching Setting  

Strongly Agree or Agree 

13%  

85%  

75%  
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What criteria have been used?  

üDetermining ñnò is really a local decision.  
We have worked with district that use small 
as ñ5ò and as large as ñ10ò. 

üWhat trade offs are you willing to make?   

  - Smaller ñnò brings in more folks 

  - Smaller ñnò drives up standard error 

  - Larger ñnò excludes more folks 

  - Larger ñnò brings more ñcertaintyò 
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The devil is in the detailsé 

You cannot ask professionals to make 
significant changes in their practice unless 
they believe the data they are receiving is 
accurate and measures what it purports to 
measure. 

üMobility 

üCo-teaching 

üData accuracy 

üData transparency 
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BFKÅLinkÊ ī Getting Started 

Principal Set-Up Period 

www.BattelleforKids.org                                                 38                

http://www.battelleforkids.org/
http://www.battelleforkids.org/
http://www.battelleforkids.org/
http://www.battelleforkids.org/
http://www.battelleforkids.org/


www.tqsource.org 

Manage Your Linkage Support Team  

Support team members can manage (add/remove) staff, staff 

classes and rosters, and modify linkages as necessary. 
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Teacher Linkage  

Teachers begin the linkage process by viewing a list of all 

their classes for tested subjects requiring linkage. 
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Reviewing and Modifying Class 
Rosters  

Class rosters must be reviewed and  

accurately completed. 
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Percentage of Instruction 
(Mobility)  

Mobility information is combined with % of instruction information.  

In Advance Mode, nine separate months of instruction are collected. 
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Setting Percentage of 

Instruction  

Ã In most cases, teachers will set all students at 100%. 

ÃTeam teaching situations might share student instruction  

at 50% each. 

ÃA special education teacher may claim a student for as  

little as 20%. 
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Austin Independent School 
District  

Student Learning Objectives:  
 

üTeachers determine two SLOs for the semester/year 

üOne SLO must address all students, other may be targeted 

üUse broad array of assessments 

üAssess student needs more directly 

üAlign classroom, campus, and district expectations  

üAligned to state standards/campus improvement plans 

üBased on multiple sources of student data  

üAssessed with pre and post assessment 

üTargets of student growth  

üPeer collaboration 

 
Slide courtesy of Laura Goe, ETS 
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Rubric for student learning objectives  

Targets the needs 
of the identified 

population 


